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¥ ' L‘REFLECTIONS ON CREE INTERACTIONAL?ETIQUETTE
. - EDUCATIONAL IMPLICATION

™

Regna Darnedl L ‘
Universitof Alberfa S

The socialization of children is extremely variable cross-culturally. 1

Howe;er, in spite of the-cultural and tinguistic d1vers1ty of North Amer1ca,
. the gchool system has . rema1ned sharp]y middle c]ass in 1ts or1entat1 n. The
under1y1n9 ph1losoph1ca1 assumpt1on seems -to be that this, is the most effect1ve. ‘
way of producing c1t12ens with shared knowledge and values. In pract1ce,
though the resu]ts have often been 1neffect1ve 1earn1ng on the part of mi-
nor1ty group childwen, 1ead1ng to 1nferpretat1ons of genet1c deficiency and
cu]tural’impoverf ment - o
" - In recent years, the. 1nadequacy of such explanat1ons has been recogn1zed
~;'increas1ngly. The neutra] poss1b111ty, ‘that educat1ena1 prob]ems are a svtua-~
tion to qe dealt with, is now cqmmonlx\he]d among many teachersland educatorsi
' The reverse pbsjtjon, that native~or ethnic-chf]dren'havebSbeciat;“valuable
vresources to, give the school system, ;sbnly beginniné-to be unQerstoed. THe
suggestions given in this-paper wi]]lbe'geared to tree children in northern
Canaaf but 1t is the author s be11ef that manyfbf the’ pedagog1ca1 techn1ques
g : wh1ch(prove effective w1th.Cree ch1Tdren w111 also prdVe effect1ve in the

edurational system generally : C :

A}
. -

S o ),
une of the most obvious strateg1es to increase the nativeness of edu-

catibn for native chi]dren has been to encourage.the'training‘éf native tea-

I

~ Chers. th1s has, however, not proved s\mple . The Alberta Native Teachers
ASSOC1at1on has grown in membersh1p from\teven to fourteen, but these teachers

feel that the}‘a?e not Indian teachers, but s1mp1y teachers -;hat is, Tor

L .
nat1ve peop]e 'the role of teachergoverr1des ethn1c or1g1n and 1mposes a{
~ . . 4 ’ . . . h 4
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~ guistic one, i.e., that native ch1]dren

[ . e N ’ '
o« . . , , > . -

'non-natiye cu]tunaH‘environment'on the classroom by definition. Changes,
then will have. to be,1n the nature and ph1losophy of7the education.

* There rs little support for advanced education within native commun1t1es
A nat1ve student of our acqua1ntance was proud of her B.A. from the University’
of A]berta until her fam11y referred to her as a "fagggwh\te woman " That is,

advanced degrees do not‘make ode an Indian person The terms on1xaw-(wh1te

man) and neh1[a (Indian person)’are frequently used a} 4hbels of behav1or

-rather than as ethnic 1dent1£1cat1on To Tabel an,Ind1an person as-moniyaw

" means that.he/she is behav1ng Tike a white man, this being negative]y valﬁed.

The term moniyaw is most often‘glossed as "loud-mouthed. " The feasons for

AN
~this Judgment are complex and-.noet real]y 1nvo]v1ng 1oudness of speech " Rather,

v
the 1nd1v1dua1 conveys a 5p1r1t of aggress1veness rather® than the sp1r1t of -

<

consensus\wh1ch is the Induan way . This is signaled. by failure to\pause be-
tween turns at speak1ng,.thereby indicating recognition of sthe seriodshesszof
both the:qast speech and the rep]y;J_Stlence makes thé*Uttegpnce important,
and_its absence imp]ies failure to listen‘and‘learn.' White men also fail to
signify their'assent or 1istening by murmuring ehe (yes) at proper intervals

or segments of another s speech If there is a conflict between the -verbal

’

message of good w11T*and open m1ndedness and the nonverbal message which ac-

compan1es it, the nonverbal aggress1on aCCord1ng .to Cree et1quette, w111
outwe1gh the 1ntent The proper response to aggress1on.1s to w1thdraw, SO 5
few wh1te men rea11ze that the1r behavior is: offegs1ve . A

~ It is very d1ff1cu}t for a schoo] teacher not to behave like a monizaw °
The ro1e itself demands a control of others' behavior which is not cons1stent(
w1th the nat1ve etiquette. Educators have long defined the prob]em as a 11n-

aye.d1ff1cu1ty in school ecaUse

b

English is not their native language (efg. Wax, Wax and Dumont 196X). But

——

/\ .

1
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our own Studies, and those of Philips (1970) make it c]ear.thatﬂthe same with-
drawa] from the classroom s1tuat10ﬂ'occurs when Indian- students, do ot speak
their nat1ye language. Rather, the cruc1a1 var1gb1e is tbat of the commun1ca-
tfve"system which these children br1ng with them to the c]assroom The struc-
ture of that system is an interactional one, not a 11ngu1st15’one We will

refer to this system as "Interactional Et1quette," and -argue. that effecg\K

educat1on for native children must establish a point of contact and transla-

" tion between systems of etiquette.as well as between 1anguages The communica-

tive” resources of a Cree child are only part1a11y verba], and the classroom

'S . .
fa11ure to communicate and to rea11ze lack of commu?1cat1on is 1arge1y, al-

\

.though not exclusively, nonverbal. - \ . .

) -

Most remedia] programs designed‘for hative students are based on the

‘assumpt1on that . nat1ve language and cu]ture are merely a means to ease the

transition to the middle class wh1te schoo] system For native people whose

-concern is to mafntain their language ahd culture, this is not an acceptable <

“educational phi]osophy Some years ago the short 1ived A]berta Indian Educa-

“tion Center‘argued that the need for educat1ona1 programs was to re]egse'Jerbal

fluency in the nat1ve 1anguage SO that fluency cou]d then be sought in any - ‘

'1anguage. B]oom{1e1d in 1927 argued that many 1nd1v1duals under cond1t1ons

- of cu]ture contact do not obta1n real fluency in any language. fhey are not

exposed to abstract ph1losoph1ca1 thought in e1ther the nat1ve or the contact -

|

l\]anguage The aim of” any serious program should he to prov1de eac div3 dua]

w1th suff1c1ent command of the 11ngu1stmc and cu]tura] resources of both

\ _
wor]ds S0 that he may make a real ¢hoice between them, 1ncorporat1ng ina - N

¢

) un1que1y persona] way the best of both. Th1s afm\cannot be rea11zed easily,
and cannot be rea11zegd%; all w1th1n the c}assroom " The two major’problems .

]

P
are the econom1c v1ab111ty of native commun1t1es and the\50c1a1 structure of 4

-

4
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contact with individuals from the native culture..

gives them some control Gr power over native people. In onefbrog"h, video-

. . . & .
prejudice in the larger society. Yet the schoold can be leaders in the social /
- A ) . - . ‘ - Ng

'Ehange which is necessary, particularly because of their direct and enforced
L] . i '

The most important, issue for native people has beénwiﬂéir increésing ; .
control over the education of their own chi]dren*,'in prac%i;eg’fﬁ?g/has meant .
that a small portion of the curriculum has been devoted to néti&e language arid B
crafts. Problems have included lack of experienced a trained'personnél, lack -
of appropriate teachfng‘maferials,ﬂand po]itiﬁé].ramj cations of'educationéi -
program§. Tﬁe‘native dfqp;out rate befoFe completion of hjgb'school-remains
in,the neighborhboq of 95% in Spjte oé efforts over t.e last decéde!at Ieast. o~
’ The author has been involved in a number of projects to producé nafive
teaching materia}‘) The importance Qf 1angUaggjas a Symbol of négiVe identi-
fication emerges clearly from all such efforts. :Native people pelieve_?ha;‘inyf/

theyspeaker of a language "owns" it and that to‘teach'the lapguagé to og;sfdeﬁs',,

o
H PR
“ -

tapes were made of native cu]&ura] activisjes. Theée weré prepared on1y41n-

pa

- béen TMttle such-work for classrooms. . L S -

. soynd trab§< It is clear that really aggspate mateﬁiajs will, have

e X ) _ : ' ‘ R o \

Cree, inspite of ;hé~faé% that man& of the ch{iﬁren in the'intendedé?udienCe -

were not fluent in 6ree,. The rationale was that then white men would not be

Aable to use tr;em_; they .r'i'ghtf_uﬂyi be]vonged to the Cree’ peop]e‘,'*'ﬁa“nt\:e ‘exhibi-

AN

:tfons for these tapés'becaméfé @omﬁﬁnity affair, andnthé'unannounced taping

_had an audience 6?/:t least ?iffy?ﬁeople, of all ages. Participant§ enjoyed

‘séeing the viﬁedtap S, but”fglt'that they’ were made by. White,méﬁﬁ(fully cor-

“rect). An'inte(eEtihg contrast is found in the experiment of Adair and Worth’ _

 to teach Navajo .Indians how to make, films. In that study, the film made by “

Ne

.t ~ ‘. I .
“a Mavajo art student was said'to be "in English," although the fi]@éhag no

to.be pre-
pared ‘using native film}@rews.as'well as native actors. To date, there has

4
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) Another issue which tends-to‘dominate discussion.of natﬁve-oriented teach-

| lng materials is orthography for written Cree. In some parts°of‘the provlnce, ’

© syllabics are used because they are the Indian way to write, l;e,, different
F:om English script. In other areas, the syllabics are associated with the '
missionaries and people do not want to use them he panticipated-ln'one pro-
vgram where nat1ve people who would be teach1ng’Cree lan?uage in the schools
came together to prepare mater1als Many of these people w1thout any formal
tra1n1ng, managed to provide cons1derable 1ns1ght into the structure of their
language and the way in which it could be taught effect1vely to native child-
ren with llmite_ fluency.  Many favored syllabics bécause they forced learners

- to become aware of the CV-CV structure of.Cree and to speak more correctly.
Cree is a language in which hany syllables are shortened in rapid\speech; pro- . -
ducing consonant clusters which are morphologically incomplete. Another jssue '
in&nriting surrounds . the politics of_st&ndardlzed-materials for Alberta Cree.
"’ The conference describe (see Darnell and Vanek l973a; 1973b) decfded

that . the dialect of central Alberta should be taken as a standards - Th1s 19

. ‘ o
fully in l1ne w1th the nat1ve not1on of consensus, g1ven that northern Alberta
\

he province,

Cree saw themselves as cgptral to the d1str1but1on'of Cree i

. - The

‘and~soUthern AYb rta? ee saw themselves as central to the proyi

\ s
_ The Yssue of orthography coatlnues to be a stumbl1ng
block to the preparation of adequate materials (see Urion 1978 for a descrip- _:l
t1on of-one meet%ng devoted to this quest1onl,) . - L :L
Cree children are conce1ved d1fferently as soc1al persons than wh1te 1%5

/
-1 children ,in the same areas. They are not expected to impose upon-adults,

although\they are permitted to be present at almost all adult activities.

,/// ﬁhey are expected to be able to listen qu1etly by the age of three or four




. _ .
{ k\ : .

S TN

“and to~1earn2from what they hear. Cree—children haye‘considerable autonomy

z .

and’responsibility at a vlry early ag . ‘They are permitted to have their own

opinions as 1on§ as these do‘not impinge op anyone else. They are not_bro- S
tected in their actﬁiﬂties as are middle class children. Frequently, they
. ’ " . R ) E 3 A a . *
are expected to'watch youngersiblfngs for lony periods of.time. 'Parents do

not Tntervene®in children's affdirs. It is not appropriate in Cree etiquette

-
+

E ior/anyone to express an opinion for someone else. When asked if-his son
i . . . L]

1iked4mqosemeat;‘an acquajn;ance‘of ours replied that he'likeo moosemeat. ‘By-‘-g
© . answering the;question\that shoulo hawe beeh asked, he .avoided correcting .

’ mistake in etiquette'but diodnot:insult hi's son, mho had a right to exp:ess

,'ﬁis opfn:ons:yimself This is not an unusual k1nd of occurrence and is often

puzz11ng to W fte peop]e .~

»
often more 1mportant than what is" a1d Men have far greater status than

women (schogl teachers, of‘course, are usually women), and old pe0p1e acquire
//}astatus as a result of “their ‘age, The rea] 1eader€/ the e]ders, do not speak
‘d1rect1y but younger men, usua]]y b111ngua1, speak for them. The Cree word .
for-an off1c1a1 chief cbn be’ trans]at d as a fake leader; tha\;is, his au-
,thor1ty comes from the elﬂeFEAJQO adv;Ze him, and he 1s basicplly a bureaucrat

Igree notlons of learning and teach1ng are quite d1f§erent rom the oges

mp1ch thq”Eﬂ?fﬂ'1s exposed in schoo] The trad1t1ona1 teacher 1s -an olg
man, who is ca11ed Grandfath out of respect, wheéher this is the actual
k1nsh1pure1at10n or not Kih terms, real or f1ct1ve are ‘used to structure fJ/

~ “the social world, and v1rtua 1y all 1mportant social re]at1onsh1ps are recog--

n1zed'by kinship terms The teacher, of course, is not 1abe1ed as a klns

man, and, 1ndeed, rarely has social contact with the nat1ve commun1ty in
<

-wh1ch the school is 1ocated‘ 01d people, because of the1r close/ contact

2

. - - L 4 X . . . - .
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. with thé\épirit worla}qnd‘;heff.yithdrawa]‘fromsthe everyday wofk world, are
. | considezgh thé;jdeaj-gefsong t07imbprt fhe wisdom Qf-Crée%Eradition to thé N
new genératién. 01d women, Qﬁce they'ére_pést tﬁe age of childbearing, come
; _to havg'kéme of theiSame.éura:of spifitual power. The old, man spe?ks a style
of Cree which‘is not used by bthef people and ié usually ca]]eq THigh Cree."
.« In'fact, many of thé drchaic words. he ﬁses.ane nof understood even Jy middle-
ageq-édu1ts‘who speak Cree well. Younger peoplé‘wholwish:fo_leérn ;helfradil ‘
éioﬁaf'étéfies will 1fsten carefu]LX'to an o]d;ﬁén‘and 1éqrn;ffom him,” They
are expected to Qractice.pfi@ate]y.;\When an old man dies, it is expg;ted h
thaﬁ soméone e]sé wi11\56Mé,forwara who ha§ pfacpfced the ﬁradition;1'sthies
'and ié'prepqred to‘pake h%é b]écg. Thit ﬁeéds.ﬁhnyiﬁhite.peoptélto believe .
that‘the'oid tr&ditidn!xarg'dyiﬁg.qut, but this dgés'not seeﬁ'%bz5§$happening: ’ 4

. among fhefCree of northern Alberta. There arg-moré“han'7o,000 Cree people
in northéhn'Cahada and both fhe 1anguage-%nawthe\;u1ture arqﬂviablgﬁgii'is '

* : ° . l : .’ .
does not mean; of course, that native people are not seriously concerned with,
. o, N : . . . . . . . - .

the act{ve mainténance of their traditioms.. . A

v o L \, e 4
Styles of teaching are particular to Cree etiq tte. Tea;hingcof skills

}_ > . is;nérma]]y'nonverba]; depending on obser‘ation ang effort by fhe chilq to

» duplicate what he sees. .}%e verbal, explanations gf the schoolteacher are
~ often puzzling, since Cree children are Useq to
.hp I N %gir”‘ . g

their own mistakes, and tryinj égainyuntil the broduct is right} Ad&1t§

Atching, atfemp@jng, observing
rarely'iqtefvgne in thisxproéeéé, S;lierhg.fhat jt_is-the oh1¥‘Way'tq%1earn_.
. ‘Mgral or phi{?fophicai teaching,.in:antrqst, %S;priyéri]ylverbal aﬁd it :
'EZ“ “ipmes from thelold'manlwho.talks to the children. His- talk is ofﬁgp;in
\74 y PigS,QEUgH'that the child mus; relate ;hglpoint of thelltbry to his own
"ﬂ‘:iéj jhp]y:jn th%é wa} Lﬁﬂ] he4;éa11y'dﬁ3§rstand.the-1essoﬁrtaéd\gﬁig thay

—r

- not take R}Abe until, years later when he will remember the o]d_maﬁ)i.words

-~ and understand his wigdom. . v C e

/
ﬁ \"Q7//1() R /k N
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There are two kinds of stories: - achimowana are stories. about things'that
-actually happened, historical events, afthough these maygnot'bé within the\di-

~

rect exper1ence of the storyte]]er atayohgewina are sacred stor1es, usua11y n

part of a cyc]e of stor1es in wh1ch the é)lements are _recombined in var1ous ways
4 \
to -make- various k1nds of po1nts It 1s fhese stories which are to]d hy the

old men, - v1rtua11y exc1us1ve1y Younger peOpIe fee] s111y, even 1n the absence

~ " of an-old. person, te111ng thﬁ%e stor1es, a]though they are fu]]y able §o dgﬂso. .

In the absence of adu1ts, ch11dren may pract15e te111ng these stories; but it”

C is still the&o]dest child wh9(1s ‘the storyte]]er Because of the 1nf1uence of .
' ¢
the. Chr1st1an missionaries, few Cree today Will’ grant that these aré sacred or - |

re11g1ous stories; rather they define them as part of a cu]tura] her1tage -'}“
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an Indian persf IR T A ' .

The skill of a storyte]]er is notab]e He is a performer and\n st design - 4

the appropr1ate performance for a particular occas1on In some cases
' z;lnvolves a who]e'n1ght of. Storyte1]1ng, ra;yh1ch ‘the e]der will cont1'
dong as anyone is ‘awake to 11sten to h1m He knows this because ‘the ;;'

o

g is expected to /espond e (yes) at the segmen ary.pauses of his narrahnve
" On other occas1ons a s1ng]e story may be to] 0 maie a‘Spec1al po1nt

In ‘one example that we. have ana]yzed/@Darne]l 1974) the o]d man 'told a

single story in a cu1tura11y appropr)at manner wh1ch cou]d not be captured -
s1mp1y by record1ng the text of h1s story. He began with an ef#/rt to move .in’

* ‘7 gradua]\étages from the everyday world of a cabin on a reserve fo the super-
natural wor]d of the traditiongl stories. In th1s case, the 91d man announced
‘\v//that hexhould f%]l us a story (téevaud1ence also” 1nc1u\Ed a number‘o Cree . ' f, '

~persons who had heard that”the old man wou]d speak and come to 11sten, hich

they\dld in respectfu] s11ence) The ent1re room was focused aroung the o

, < .‘ ..\\ . , Al . ) o ' * . , Y
~.,a— .. ~ - ( . ‘\_"_/ - l 1 '. v [ . @B . / ’
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man. He sat in the room's one comfortable chair with everyone'else at the o,

T

4

A Lo : . . :
~ edges®of the room. His wife sat facing him and away from'the rest of the au- .

‘ dience’ Two teenage boys stood behind h1m v1rtua11y at attention. An adult
Q

couple and their sma]] child squatted JUSt 1ns1de the door The m1dd1e-aged

Vg
“
-

, woma"who was trans]at1ng sat/beh1nd the o]d man's 1ine of vision. And the

host, h1ms\?f over seventy, sat‘Yarther behind the old man and. was s11ent un-
.

less direct]y addressed Th1s is theJtyp1ca1 respect for an old -person.
yi

(he old man began by emphasizing the 1mportance of hqé Stories and the

“need tb\treat them ser1ous]y He R(/e ‘a trad1t1ona1 d1sc1a1mer of h1s own

: 1mportance . He then went on to validate h1s'status as a, trad1t1ona1 Cree per-
Q‘former, speak1ng of JIS great age and his successful career as a hHunter. Then

he spoke about how Indian 11fe used to be very difficult in the old days and “f
about the ear]y h1story of hfs community and fam1]y Th1s was fo]]owed by a
,traditional song’ which dea1t with the spec1a] human spfr1tua1 powers which

Indians had in ‘the old days. With ‘the story itself, the old man broke through

Ve .
from the everyday ‘world to the supernatyral It was necessary for him to {\\

y N

o mPrk these reference points along the way so tha the seriousness of his story
f
was about the creation of.

would become apparent to h1s llsffh/r;: The sto
the Rocky Mountalns ‘and the estab11shment of many d1fferent races of peop]e
. on the land. It conckuded "And in the end a 1ot of hard}h1p and bad Tuck
b'w1]] come upon all these different races.”. The translator added a cod1c11
* that this was how the mountains were'formed. What-the old man said Was that .
;this was the wayeit was said when he was a‘chi]d, - _ :T\, I
— Having comp]eted his story, the o]d man was then faced with the taskvof.“ .
dreturn1ng to- the everyday wor1d " He spoke f'rect]y to us in a much more con-

versational tone, say1ng that the man who made the mountains -had pred1cted‘

that sémeday men wou]d begin to grow the1r beards\\gaan. ‘His h1stor1ca1

‘ e hv}_; “'
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remarks dn beards were appropriate Since both he and the author S husband had '

bea?ds He then moved,from history to the present and WiSHEd-that we wouldl

bOth 11ve happily together for the rest of -our lives and that he dou]d meet sz;\‘

us in the next wor]d ¢ He then c1apped his hands to. show that t e story wap";qt‘
- A I - '

afiﬂ]Shed The transition frdm supernaturf1 to @veryday was made in reverse
‘K

- A ] cr

5."‘~ of the beginning ‘of -the story, part .of the skilT of: this'storyteller "To

_the extent that there was a mora] or-meanin;—to ‘this story, it had’ Jto be ex- ‘ ’

tracted for each person 1nd1V1duafT; This® is the traditional*way. -
There are other ways in which the etiquette of Cree differs :ubstantially

from that of middle c1ass white society. Eﬁe role of silence is extremé]y ‘.

important, and proper_si]ence is considered part of any -important ugterance |

~(Darne11‘1971a). Silence is a]so used to avoid ambiguous or potentia]]y dis-

§ruptive situations Basso (1970) has noted that Western Apache do not talk to

a child who returns home from boarding schoo] until he makes the first move.

They ate waiting to see whether he has ceased to become one of them because

of the alien environment of the’schoola White men are often uncomfortable

uiththe siiencesbommon in Indian interaction, and rush to fill them with

- .
sSocial formulae or trivial talk. This is perceived as frivolous at best and

~——-—

. as rude and aggressive in many cases. He who would be wise must learn to be

N

silent. ' w |

A great deal of emphasis jshplaced upon asking of questions, but their
toneaandltiming are qrucial. Children are expected to ask questions of an -
old man so that they can 1earn. But they must do so at segments of his nar-
rative which'allow for polite interruption. . The skillful narrator wi]i in-
corporate the Questions into his narrative; for exampie, referring toﬁthe'
questions that he asked his grandfather when he was a child. It is, of course,
very rude to interrupt at the wrong place or not to aliow sufficient pause r'
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before the quest1on These rules of‘et1quette are a]most é?1form1y m1sunder-

s'tood by the schoolteacher who character1§es Cree children as s11ent and un-

1s 1mpo]1te for a Cree parson to te]] someone else that he is wrong.

It
Much \¥ the d1a1ogue in a classroom depends on correct1on of responses by

the teacher. , This is excruc1at1ng]y embarass1ng for the Cree child whe is

singled- out. Indeed even in the case of a correct answer, s1ng]1nq out one.

child is not appropriate. The ch11dren'are a group in relation to the e]ders

B ’
.

who teach them and the‘iearn1ng is to be. shared by a11‘ A correct1on is al-
) v L . - LI
most always made-in the "yes, but..." form. Or the old person 'simply goes on

talking and makes his own ooint in a different way. 'The_child is never di-

o

rect1y told that his answer was wrong. Cree chi]dren are expected to 1earn'

from this and not make the,same mistake again. Competition for correct an-

swers is 1nappropr1ate and will br1ng about peer- group d1sapprovaT A friend

of ours who has cons1derab1e apt1tude in math recalls that he 1earned Tittle
math in school because there was always someone who d1d no§-understand. Re-
alizing that the student would not ask quést1ons to clarify h1s prob]ems, this
fr1end would continue to ask quest1ons to which the teacher knew he knew the

answers unt11 everyone understood. The class did not progress quickly, part-

1y because the teacher did not reaflize what he was dodiyg .

- ,To ask a question directly is rude because it'places an obligation upon
the person asked to reply in a pa:!!cular/way Que;%ions of the form "I won-
derif it's the case that.." " "maybe thus-and-such would be poss1b1e"'are
much more likely to receive responses. If the person does not want to re-
spond, he need not. If he wants to pick up the.question, he can do so. To
refuse a direct request is unthinkable. Native peop]e“ofteh agree to do

things to a white person so as not to appear “rude, but have no intention of:-

Rl 1q
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‘carrying out their agreemént. The question is one of etifuette; The obliqueé |

style of interattion is quite transparent :but preserves the individuaf\au-

' tonomy of both persons. In any case, the answer is 8ften that.you shou]d ¢f;
N .
. ask someone else’ about thgt Aga1n, the answer machome severa] days later,

J.and 1t may be in the forh of a story whose p61nt is- not 1mméd1ate1y obv1ous

A further pr1nc1p1e of Cree et1quette 1s the av01dance of d1rect face-

to-face contact, which is cons1dered an- affnont to pe:Sonal autonomy Some

of the teach1ng,mater1als we~he1ped to prepare~were illustrated by a.Cree
art1st and produced characteristic a11gnments which are far from typical of
wh1te soc1ety The closest to a fu11~fade portrait is one of grandfather but
the head is still slightly off center and the eyes 1ook away from the viewer.

Portray1ng father as a-hunter (the attribute "good" is taken for granted and

-

" need not be.specified), the art1st showed a man with his back to the v1qwer,

'hO]?l\? his gun and 1ooking towards the woods in the background Many of

the portra1ts Show 1nd1v1duals stand1ng at right ang]e to the viewer, a pos-_'—

| ture wh1ch is also common in Cree interactions. An ‘old man, particularly

when he is speak1ng of 1mportant things, will look away from h1s aud1ence*
into space. Attention cannot be measured by direct eye contact, u doubted]y

a ‘source of frustrat1on to schoolteachers

Some years ago, the author observed a- k1ndergarden class in a Eree com-

-

mun1ty. of the-n1neteen pupils, three were wh1te The Province of Alberta-

N L4

. does not norma]]y prov1de krnderghrden for its students, but in areas.where

T

children'showed consistent difficulty in school, such programs were imple-
mented. The language ski]}s in this c]ass.ranged.from monoftngua{ Engfish.
through varying degrees ‘of' btlingua]ism to‘honoﬂingual Cree. thh the ex-
ception of 'the three white children, this did not seem to impede communication
in informal interaction, ‘The;white chj]d[en tended'to ignore anything said

| i3 o L
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“in, Cree, to soc1alize only among - themseives, and to. monopolize the teacher

»

and the educational toys The teacher spoke no Cree 1n Sthe of two years in

4 *

the community, and fe]t the- soc1a1 Tife of the community to.be a negative)in-'v,

»

<

fTuence on the chi]dren There was ‘no soc3a1 mikturerbetween the native and -

white subsets of the community Schoo], therefore, had Tittle influence on"
. »{T
the structure ‘of the community. Because five- -year=- ons are very unimportant
,g,
_ persons in the. Cree soc1a1 wor]d the<::o:1d not transmit their. learping or - ° .

use it in their home Tife Parents we ' eneraTTy to]d-thatVthey could not.

help their children in schoo], that this was the schooT S JOb Therefore,

they conSidered a child to be doing well in schoo] if the child had a pe(fect
*&: attendance record. ‘

]

_ e
The major skill practiced n the;c]assroom ofidg

-Jappeared to be dis-

¥ng the most 1ntelligent
(TN
One TittTe girT would ratt]e off the names of co]ors in the wrong order, if

ruption- The chi]dren who mastered this art were

) she sedded about to lose her place as the center of attention, she would pro-
duce them in the correct order without even Tooking at the sampies. The rote
learning was accompTished but she did not have any interest in demonstrating }
her knowledgé. -The cTass found this e?treme]y amusing. In contrast, however, B
when a child who was somewhat reta(ded cou]d not name the.colors, the class |
listened in respectfu] silence, in an effort not to embarrass thTS child \

This behavior is. comp]ete]y conSistent with Cree etiquette

In defense of such a program (described #n more detail in.Darnell 1971b),
the Cree-speaking children did acquire a working know]edge'of Eng]ish,“and,
perhaps more importantly, of classreom routines whichnmde the®r entrance inton

4

. the regular‘school‘system easier The difficulties were not however, pri-
mari]y linguistic. The teacher pTaced great emphaSis on,social Formulae of ;)

politeness and was dubiously successfu] in getting the children to use them

’ . . ' N
: . : v 3 '

Gv‘ ’ | .., . /’ﬂ} ]316' ' | | ° .. ',




R R
U ,°-M,/ e
in‘{nteraction with her. However, among themselves, even the most d1sruptave;

4 % [ g

.‘chi]dren'wouﬁd accord7the respect of politeness and do so in Eng]1sh' 'Cree

RN cthdren are not used- to many of these formulae Introduct1ons and greet1ngs
.are v1rtu611y absent except under very marked soc1a1 cond1t1ons, farewells
~ are equally unmarked by verba] Pormu]a. It\1s po]1te not to 51ngle people out
and’to enjoy-the co-presence 5% d"group. A."v1s1t" may take place w1thout a
| word be1ng exchanged among the part1es to it.. Informat1on about an unknown
" person may be obta1ned as a s1de conversat1on or at some-. 1ater t1me but’it
should not interrupt the flow of conversation. That Cree ch11drent1earn tg
'deal w1th the vastly d1fferent expectat1ons of the white schoo] system is a
cred1t to the program, although not necessar11y the best way to maintain -
the1r ‘own cultural 1ntegr1ny " .
The chtlidren genera]]y spoke-English with a heavy Cree'accent However,:
Co 1n social formulae, and memorized songs, and games, they were ab]e to speak_ al-
' most tota]]y without an accent. The1r normal conversat1ona{ Eng]]sh was the J/}
,variety normally Spoken 1n~the commun1ty Both in phono]ogy and in semant1c |
") structure, it was heav‘Jy 1nf1uenced by Cree, even for,people who spoke on]y
Eng11sh Since this has been a source of d1ff1cu1ty in the school system we
' proposed that rea11st1ca11y 1t is necessary to describe such commun1t1es 1n _.
terms of four 1angu§ges rather than two: - '

;" ' Trad1t1ona1 or "h1gh" Cree is spoken by old peop]e on forma] occasions.
Although not everyone uses 1t or even understands1t it is the "real” Cree\
and the 1anguage which symbolizes the Ind1an 1dent1ty of the people. 'The - \

‘ ch11dren must be able to learn th1s kind of Cree if they are to maintain their

-+ Indian-ness. As thé young people move-through a traditionae Cree 1ife‘cyc1e,
¥ ) they will become increasingly attuned to'this style of Cree, which carries“

‘most of the expressive functions of the 1anguage. This language is valued
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. The Cree wh1ch }S spoken unden norma] c0nd1taongﬁnpmrt1cu7arlx,by young

‘-fpeOple, may be§$sferred to as ConVersationaﬂ Cree It 1s heav11y Ang]1c1zed
1angdage ma1ntenance deals w1th 1mprov1ng th1s normal spoken Cree and en- ."
sur1ng that the ch11den w111 have access to Trad1tiona1 Cree. W1thou€ this,’
f]uency 1n the native 1an9uage is seve}ely 11m1ted ?: : ; f

/ The Cree whnch is spoken in the commun1t1es of northern Alberta has had

- con§1derab1e 1nf1uence on English. we 1dent1fy a Cree-English which 1s\spoken

\

- by most b ~\11ngua1 ch 1dren when they enter the c‘\ssroom It is the Eng]ish '
spoken by the1r;pare;is and 1t +s st1gmat1zed in the c1as!¢oom Cree-Eng]ish

1s§spokéﬁ by 1nd1v1duals who do not know the Cree 1anguage at al}h This is

4

as thennans hy wh1ch cu]tura] xrad1t1on can be adapted to t?e modérn world e t/

e

' ':? aﬁd many peOp?eaﬁeel fhat 1t is not the‘"real" Cree MUCh of the focus on A

' because the phonology and.conceptual system of Cree are the basic speech models

available, even to monolingual speakersgofzﬁnglish:' Such a language consti-
1’;1 3 "1 . P ‘ . . .
tutes a community-]evel adaptation to a bi]ingua] environment and ‘today main-

ta1ns itself w1thout direct reference to the native 1anguage Parents who

Ah‘fattempt to speak English to their ch11dren at hom%;%;eak Crée- -English.

The fourth language of the communlty 1s the m per1phera1--1t is Stan-
-dard Eng]1sh, represented only by the schoo]teacher and a few other wh1tes
'1n the commun1ty who have Timited 1nteract1on w1th the nat1ve commun1ty

There is obvfous]y little opportunity for native students to use Standard
4"“‘%\3" ‘. ¢

133_; gi1sh outside the classroom They would be r1d1cu1ed for using 1t at

’ home, even in fam1F1es where Eng11sh is hab1tua11y or exclusively spoken
Teachers a]most a]ways fail to understand that the—Engl1sh spoken by
their native studerits is a local form deveiopeg‘threugh particular historical
. contacts. The.resJ:t is often a progressive withdrawal of native‘students

- - B
from their enforced education by not participating. Less violence would be

. : | .]5 18 | o ‘
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done to the 1ntegr1ty and self-conf1dence of the ch11d 1f the Eng11sh of the

s 1

. fcommun1ty were accepted as a commun1cat1ve med1um, a]Ong w1th a gradua] 1n-
‘*' - troduct1on of the forms of Standard Eng11sh Under the present system, the SK& .
3“35’-Cree ch11d can on]y be confused Qngra11enated from h1s fam11 i} commun1ty

.Th]S model of b111ngua11sm was dev1sed for a part1cu]ar commun1ty, but seems -

-

ke o .\...

Z/t Js to app]y;eneraﬂy to the s1tuat1on31n small )comnun1t1es throughout ‘
nirghern Canada. . It is a fact with wh1ch tPe educatl,nal syst\\ em must deal.

In response to many of the prob1ems out11ned br1ef1y abovéy we attempted

v

(Darne]]ignd Vanek 1971) to des1gn educat1ona§ programm1ng for te]ev1s1on Coe

whichould 1ncorporate Cree attitudes toward(\earﬂ”ng and teach1ng, as well

" / as present some trad1t1ona1 Cree materials. "We were’ 1nsp1red to th1s pos1t1on
through our cr1t que of the popular Sesame Street progra.§ .a cultural- bou\d
They were, of ourse, -designed for Am¢r1can ghetto ch11dren, a]though thean)

. |

? success seems greater with wﬁite\m1dd1e c]ass ch11dren Today, Sesame Street

= te

~as shown in Canada 1ncﬂudes segments which deal w1th cu]tura] and 11ngy1st1c
d1vers1ty, for examp]e, with an o]d man p]ay1ng aadrum or w1th a child learn-
' 1ng to mpke bannock. Programs des1gned spec1f1ca11y for natiiz'ch11dren may
st111 " however, fill an 1mportant funct1on
Our proposa] suggested a cast of four to Six ch11dren who were reason-
|ab1y bilingual, an old man and an old woman, and pneferab\y a young womgn.
The old people would be able to present tradffTBEEﬂ cultural activities as

' ) : . ' . [
well as to te]]-traditional stories. Activities are.sharply divided along

- -

sex kjnes, so that a woman could n2t~describé.hu ting and a man could not | l‘.
- \ _ .
-descn1Be tanning of hides. Even if the indivi had the knowledge, it

- would be inappropriate for them to 1mpart it. (A y%'pg man (having more sta— ‘
tus than a young.woman) would be able to 111ustrate ways of makinga 1living
. A

- and to impart a flamilial atmasphere. ﬂe set for our pilot was a‘lndian
[l /
' ) \

‘ o
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K fble pr0posed a series of twenty progr. ms ¢ eac

" LAY

of mafﬁﬂa] o .qu;:““iﬁfj

cab1n We arqued that'it'should aTSTZ;e'oossibTe‘to moye oUtdoorsZ since -

_ N . “,.,'vt‘
,\. . . ‘ -

-

take plate under\natural cond1 1ons

h conta1n1ng‘s1x d1fferent k1nds
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Twenty stor1es were‘chosen fr"om qche N1sahketchak cycTe wh1ch wo ".’Tus'-

- 'ﬁ VR
trate the trad1t1ona1 way f T%fe The on man, the,,gcus of e room! hough

o off—22¥tLr from the camera, wou}d tell” these

B

,////1nterest1ng that in the p1Tot tne cgmera tec
r

.tentat1vqlscr1pt because\1t wa;’not h1s sto
‘story which had been 1TTustrated in’ advancéﬁ
We obtained greater eTaborat1on onTy w1th ex
cué cards: While perform1ng the trad1t1oﬁa1
to tég ch11dren, however, the on man was ex
. Each program was'also to 1nc1ude an i1l
tiv1ty These were arranged Ln sets of four

Four is the sacred number 1n Cree ph1Tosophy

. had to’ do,‘lth nat1ve hwstory In. the pﬂot

the children how- to make 'a drum“*Hg began whét

v1a1 expTanatwon by say1ng that f1rst you ha

From his point of view, of course, yodudo no

you show them. .That way they will Tearn: This under11nes

A

Stﬁmes to 1 he { . %;A-d’)"_i's -

ect cTose-ups ‘of the old man' s face in, 5p1te/gf in In
o the’ p1Tot thé”?h1t1a1 story of the cycTe wasﬁt§2§ﬁfyﬂh""' o vdEngTish.' -
The ch11dren Seemed to preger the: Creg’ “versiORs hgash AN ~ature of ~
their attent1on The on man’ had a d1fferent veﬁﬁl;”&o the 1ntroductory
story of the cycle and was V1rtua11y unable. to teTL% 4 e written in the -

. »
is 1n1t1a1 rend1t1on of the
LR TN

cons1sted ‘of about Six sentenceS'”

ryl

trEmg d1ff1 uTty and the use of

role. of te?

tremeTy eﬁfect1ve

ustrat1on of some trad1t1ona1 ac-

for each of the four seasons.
The f1fth pngram in each set

f11m the old man exp1a1ned “to.

cons1hered to 'be a tr1-

d to take the h1de ‘off the:kuaml
t till someone)how to make a drum,
the necess1ty for \

: teaching m‘ﬁhods to be the same ones which would normaTTy be used“in a Oree

~ -

community. .
T ' 17 ~

o\ 4y
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Ting his own stories 3
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A th1rd port1on of the program was devoted to concepts 0 grammar we',
..* suggested that it wbqu be poss1b1e to act out differences 1n the grammat1ca1‘
‘;~,; categories of Cree and English we des1gned a story to 111ustrate that Cree 4
d1st1ngu1shed'between incTus1on and exclus1on of the addressee 1n the f1rst |
.l‘} person pTuraT The bear, the rabb?t and the Beaver were go1ng together to .a
'pow wow. The bear and the beaver d1d not want rabhjt. to accompany them be Py
.cause He was too dumb _ Every Cree child a]readv)knows that rabb1ts are du ;o
anyone’. can %atch a rabb1t The grammat1ca1 distinction woqu arise natural y
as the an1mals d1scussed the1r trave] .plans. "The rabbit m1sundenst/9d and
thought that he was 1nc1uded ‘but the bear and the beaver were actually using

)

" wh1ch did not 1nc1ude h1m The two animals set‘bff and the
. N . \
b eft beh1nd and was very sad. This is simiTar in many ways #% the

the other "
‘ . )
rabbit w
stories ﬁ1ch the children have already heard about the activities of various
y animals, The ‘only problem with our pilot in"this case was that the old man

did not speakEngT1shwe11 _enough to see t\ecd1st1nct1on wh1ch was being dis-

# U‘_' ‘ . r'

*cussed. Q Ny )
- We also’ attempted~to dea] with the ub1qu1tous Cree d1st1nct1on which is |
| usua_]lg;referred to in the T;terat re.as animate and inanimate. We have 7
Tooked at th1s d1st1nct1on in some detail.( rneTT and Vanek 197%) and have
argued that thee1mportanj feature is th alﬁ,"power" rather than of living- ’
ness in'th4 rad1tlona1‘EngT1sh sensel Of course, {ree speakers know that &

a stone 1s/not alive. But they also knovs\ghat 'a particular stone.may 'o?.a

sourc ofg#piritual power; thUS,hit is\classified as aTTve or having power.

There is logical basis to the Semantic category of animate in Cree and we - -
feTt that this Tog1c could be made at Teast partially eXpT1c1t tbfrugh dis-

) v. cussion- of th1ngs which are an1mate and th1ngs which are not. "

18 t ' -
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*,“ Our section on contrast‘ﬁ%&\ree and Eng]1sh sound, sysiems was a d1saster,

1arge1y becapse the old man had only one phenological system and it was Cree.

-A younger and more f]ueht]y b111ngua1 person cou]d resumab]y make these con-

e trasts more)successfully For examp]e, In Eng]1sh /t/ is ap1co alveolar and\x.
asp1rated, in Cree 1t is aptco-dental_and unasprrated “Cree ch11dren further:
tend not to hear the distinction_betmeen Eng]jsh /t/ and /th/. Kor examp]e,

ito the quest{on "How do you say three trees?" one of the chiidren responded
“nine." He had taken the quest1on as being one of mathe‘ms and thought

_ he had ansgﬂ;ed correct]y. Ave

A further sect1on attempted to 1ntroduce s1m11ar vocabu]ary in Cree and
Engl1sh stress1ng tbat different peop]e had d1fferent waxyf/o_express the '
same things.fz%he pi]ot‘§ather uneventfu]1y1111UStrated that greetings could
be made in either language This section was-also fntended to teach percep-
tual d1scr1m1nat1on e.g. of shape or color. In instances where the con-
ceptua11zat1on was different in Cree and English, thTs~could be made exp11c1t....
, Fina]]y, we presented a section on numbers, assuming that numbers were
' exact]y the same th1ng in both 1anguages and that the children would 1earn to
genera11ze about the nature of counting th1ngs Th1s proved to be the most
interesting port1on of .the pilot project, in that the o]d man used our fabr1-'

.‘ cated mater1als to produce a spontaneous 1earn1ng exper1en He was given

cards wath the Cree.and Eng]1sh words for one, a card with the symbol 1, and

»

a card with a realistic picture of a moose. He and the chiTdremagreed that

~ you could not m1£'7anguages, saying peyak moose or one moswa. He then askeda
., the children which 1anguage the symbo] 1 was in. They all agreed that it
" 'was in’Eng]ish That is, count1ng is something they assoc1ate with school .
and white men. The old :an did not correct them directly. He asked if the
Chinese had a word for 1, then if the Ukraininas had a word for 1. This is,
. of course), one of the points that we had hoped to make.
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Y A There were a num?er of difficultieS'with fhis project, one of which was
///that 1t never rece1ved fund1ng beyond the pilot The actors were . unrehearsed =

da A

* and the whole pilo?twas done 1in only two days Neverthe]ess, we demonstrated,

to our own satisfadtion that the pr1nc1p1es @ﬁ Cree teach1ng and learning

Y

could be incorporated 1nto teaching materials in §°serious way. Our aim’,was’
to encourage Cree ch11dren tkoalue the1r own cuTture, s1mu1taneously 1earn1ng'
~ more’ about the wh1te wor]d so ‘that they could choose their own amalgam of

languages and cultures. The unedited f11ms from the prOJect have been 1nva1u-f

)

able in teac 1ng because they 111ustrate the d1fferences in teach1ng style

R

wh1ch are effe t1ve with Creg ch11dren It is very d1ff1cu1t to descr1be
A, \ .

these things ve ba]]y t0*someone who has not observed them. And the average

~ white schoo]teacher does not get many opportun1t1es to observe traditional

&

Cree etiquette, simply becau e of her ro]e of'huthor1ty within the white

school system T '
i ~In the final %na]ys1s, it seemsgclear that the conflict between the com-
~~ municative system of the Cree c%ﬂld, whatever language q§/she speaks, and : |
| the schq‘l system has its roots in 1nteracf1ona1 etiquette. . If teachers are : \\\/
to be successful in commun1cat1ng with their Cree students, they must 1earn '
to br1dge this gap. Certaan]y the students do not,have the capac1ty to under-
stand'differences in etiguette to which they have not been consistertly ex-
posed. We are not suggesting that the school must become an Indian cultural

. '] - ,‘.'
institution, simply that it must take account of the culture and etiquette

o

of nativﬁ udents and encourage those students to value both thelr native
ahd the education which is being presented to them. Increased use

" herita
of familiar teaching strategies and interactional patterns willlserve]this

end. : ' . . y
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-l . 55 LECTL?NS ON CREE INTERACTIONAL ETIQUETTE / .
‘ [ ' e \ L)
- ; - RELEVANCE STATEMENT . ¢ . Loe .
. S .. _ &Q ] \ K \ o, o ~. L T e .
R VO 1" - [ 3 - ” . . . -
T e This»paoer explores the edycat1ona1 1mp11cat;ons of! Cvée 1ntera“tgena1 :
. et1quette, especially in contrastffo AngTo\m1dd1e class North American * ~'*“

_' rnteract1ona1 et1quette. The Cree are one of the largest North Amer1can&§b§~;’/;,4/
Hav, AR S ' R - ' ‘
Indian societies. There are .more’ than 70,000 Cnge t@ynorthern Canada and
 both the language and the culture are viable. Interactional etiduette is njf
the author's term for the verbal as we1f as. the non-verbal conventions
\ ' . v’
behav1ors that are 1nvo]ved 1n commun1caéion among 1nETV1duals ExampTes ‘

ette are how to greet take- 1eave ask quest1ons,

of verbal 1nteract1ona1 eti
disagree, and interr . Examples of non~verbal 1nteract1ona1 etfquette are
'.eye contact p_s;ure and spat1a1 pos1t1on1ng within a room. . .
There\are s1gn1f1cant d1fferences§between-Cree and North American'niddle
. class patterns of intéractjonaL etiqoette. The\Eree commonicate.more with
‘.silence, interrupt less, and ask ques@ions_]ess.oirectly‘than non-Inoian
: North %mericans. .Old‘people, especfa]]y old men, p{ay'the central..role 1in
traditional edication. The patterns of interactional et1quette‘descr1bed in
this paper for,the Cree dre a]so quite common in other North American Ind1an
groups. The resu]t is a potent1a1 for m1squerstand1ng and conf11ct in c]ass-
rooms_which are based on the Anglo m1dd1e c]ass North American model, often
w1th a woman teacher. - : . J
The author does not propose that the Canadian school system‘sWitch to a
traditional Indian way of teaching ‘Rather, she argoes'that.it is important.”
for teachers to-be aware of and sens1t1ve to the different patterns of inter-
actiona] et1quette their students br1ng w1th them to the classroom.. The
successes @nd failures of a pilot TY project, attempting to incorporate prin-

ciples of Cree learning and.teaching, are described.

¢
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. The author also dﬁscu§ses the'English spoken by the Cree and points out
q ) E " ) ’ . .
. that while i;;{F”different in some ways from other varieties of English,
| there arehhistorical reasons for this, and Cree-English should not be. stijgma-

tized bx teachers.




